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Follow me on Twitter
@NancyFrey
Contact me at
www.fisherandfrey.com

Collaborative
Learning and
Discussion

“Fisheye Teaching”

Nancy
Frey

Focus on Discussion and Collabora4on

OUR WORK TODAY
CP: Extend and deepen your understanding about ways
discussion and collabora4on fuel learning.
LP: Read, write, discuss, and collaborate with colleagues to
leverage today’s informa4on at your school.
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TODAY’S
SUCCESS CRITERIA

Transfer

By the end the session, you will be able to:

Iden6fy opportuni6es for
discussion throughout the gradual
release of responsibility
instruc6onal framework.

Deep

PAGE

Surface

20

We use SURFACE LEARNING to build
constrained and unconstrained skills

Surface

Acquisi'on and
Early Consolida'on
of Skill and Concept
Development

PP.

45-46
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Ways to Facilitate
ACQUISITION of
SURFACE Learning

Paired Fluency Protocol
All require discussion.

• Leveraging prior

knowledge (d=0.67)
• Summarizing
(d=0.63)
• Receiving feedback
(d=0.75)
• Collabora4ve
learning with peers
(d=0.59)

Promotes surface
level acquisition and
consolidation through:
• Fluency
• Rehearsal
• Summarizing

PAGE

4061

Paired Fluency Protocol
Partner A and Partner B discuss everything
you recall about surface learning:
• Three rounds
• Partners cannot repeat information shared
by the other

Deep

Surface

Deep consolida'on
through connec'ons,
rela'onships, and
schema to organize
skills and concepts
Skill and Concept
Development
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We use DEEP LEARNING to consolidate
constrained and unconstrained skills

Ways to
Facilitate
DEEP
Learning

All require discussion.

• Concept mapping

(d = 0.60)

• Discussion and

ques4oning
(d = 0.82)

• Metacogni4ve

strategies
(d = 0.69)

• Reciprocal

teaching (d =
0.74)

We use TRANSFER LEARNING to focus on selfregula4on so they can con4nue learning
Transfer

Deep

Surface

Self-regula'on to con'nue
learning skills and content
independent of the teacher

Connec4ons,
rela4onships, and
schema to organize
skills and concepts

Skill and Concept
Development
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Ways to
Facilitate
TRANSFER
•

Reading across
documents to
conceptually
organize (d =
0.85)

•

Formal
discussion,
including debates
and Socra4c
seminars (d =
0.82)

•

Problem-solving
teaching (d =
0.61)

•

Extended wri4ng
(d = 0.43)

The Secret?

All require discussion.

Text-based
discussion

Frequency Intensity Dura6on

Classroom Discussion: d = 0.82

Discussion thrives
on robust teacher
ques4oning.

PP.

83-84

Source: Ha]e, J. (2009). Visible Learning: A Synthesis of Over 800 Meta-Analyses Rela>ng to Achievement. New York, NY: Routledge.
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14-68 seconds per period.
Discussion is “a free exchange of
information among at least
three students that lasts longer
than 30 seconds.”

The average length of whole class
discussions in middle and high
school English classrooms.

(Nystrand & Gamoran, 1997; Wilkinson & Nelson, 2013)

(Applebee, Langer, Nystrand, & Gamoran, 2003, p. 700)

What’s the diﬀerence
between conversa6on
and discussion?
• In what ways are they diﬀerent?
• What are your hunches?
• What might be some of the signals learners

are exhibi4ng in each?
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Gradual Release of Responsibility Instruc6onal Framework

GRR is drenched in discussion and collabora6on.

Teacher Responsibility

Teacher Responsibility

Focused Instruc>on

Focused Instruc>on

“I do it”

Guided Instruc>on

“We do it”

Collabora>ve Learning

Independent Learning

“You do it
together”
“You do it
alone”

Student Responsibility

GRR is drenched in discussion and collabora6on.
Teacher Responsibility

Guided Instruc>on

“We do it”

Collabora>ve Learning

Independent Learning

“You do it
together”
“You do it
alone”

Student Responsibility

Fisher, D., & Frey, N. (2014). Beher Learning for Structured Teaching (2nd ed.). Alexandria, VA: ASCD.

Focused Instruc>on

Guided Instruc>on

“I do it”

Fisher, D., & Frey, N. (2014). Beher Learning for Structured Teaching (2nd ed.). Alexandria, VA: ASCD.

Teacher Clarity in Grades 4/5

“I do it”

“We do it”

Collabora>ve Learning

Independent Learning

“You do it
together”
“You do it
alone”

Student Responsibility
Fisher, D., & Frey, N. (2014). Beher Learning for Structured Teaching (2nd ed.). Alexandria, VA: ASCD.
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GRR is drenched in discussion and collabora6on.
Teacher Responsibility
Focused Instruc>on

Close reading capitalizes on high-impact strategies:
• Repeated reading

“I do it”

Guided Instruc>on

(0.67)

• Annota4on (0.63)

“We do it”

Collabora>ve Learning

Independent Learning

“You do it
together”

• Ques4oning (0.48)
• Discussion (0.82)

“You do it
alone”

Student Responsibility
Fisher, D., & Frey, N. (2014). Beher Learning for Structured Teaching (2nd ed.). Alexandria, VA: ASCD.

GRR is drenched in discussion and collabora6on.
Teacher Responsibility
Focused Instruc>on
Guided Instruc>on

Assignment
Analysis

“I do it”

“We do it”

Collabora>ve Learning

Independent Learning

“You do it
together”
“You do it
alone”

Student Responsibility

Checking In: Equity in Motion
(Education Trust, 2015, 2016)

Fisher, D., & Frey, N. (2014). Beher Learning for Structured Teaching (2nd ed.). Alexandria, VA: ASCD.
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Quality Assignment Criteria
Writing Output
Discussion
Cognitive
Challenge

• Length
• Time

Moreover, discussions serve as a powerful tool for
equity and support as student thinking is shared
and considered by all.

• Amount
• Purpose
• DOK
• Citing Evidence

Motivation and • Choice
Engagement • Relevance

Education Trust: Checking In Update (2016, p. 4)

Only 5% of assignments fell into high range (6 of 8
indicators).
Only 38% were aligned with grade-level standards
(lower in high-poverty schools)
Overall, only 16% required students to use evidence
from the text to support a position or claim.
Only 4% pushed student thinking to higher levels. 85%
asked students to recall information or apply basic
skills, rather than prompting inference, structural
analysis, or author critique.
Relevance and choice—powerful levers to engage—
were missing. Only 2% met these indicators of
engagement.

What ideas are squaring
with you?
What ideas are still
circling in your head?
What would you like to
learn more about?
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First 20 Days of Spotlight Lessons for Teaching Students to
Work Productively in Groups
Silent Interview:
Interview your
partner in writing
only, then
introduce him or
her to the class.
Noise Meter
How sound noise
levels be managed
in your class?

On-task Partners:
When prompted,
check to see if
your partner is on
the right page, etc.

Novel Ideas Only
Groups of students
brainstorm a list,
then stand. Each
group reads one
item on the list,
without repeating
ideas. Goal is to be
the last group
standing.

Reading Partners
Partners read the
same piece of text
twice and discuss
its meaning.

Walking Review
Students seek
others to answer
questions on a
worksheet, signing
their names for
each solution. The
last one is
answered by the
student back at his
or her desk.

ReQuest
Partners read the
sme piece of text
and quiz one
another using
questions they
wrote. If one can’t
answer, the other
one shows them
how to locate the
answer.

Discussion
Partners:
What makes for
good
communication
between students?

Helping
Curriculum:
Offering help,
asking for helping,
accepting help,
declining help .
Accountable
Talk:
How do you ask
for clarification?

Accountable
Talk:
Explaining your
partner’s ideas.

Response Cards:
Pairs of students
have one set of
response cards and
must agree on an
answer.
Think-PairConversation
Square
Roundtable
Discuss a topic
Create notes about
with your partner,
a topic, then
then extend the
discuss these with
discussion with
your group. Write
another set of
each member’s
partners.
ideas, then
summarize on your
own.
Response Card:
Sounding Board
Accountable
Groups of four
Pairs of students
Talk:
students have one meet to share work
How do you
set of response
in progress and
disagree with
cards and must
provide responses
someone without
agree on an
(see oral
being
answer.
composition).
disagreeable? How
do you respond
when someone
disagrees with
you?
Numbered Heads Opinion Stations
Collaborative
Together
Where do you
Posters
Groups resolve a
stand on a
Work with your
problem together,
controversial
group to create a
making sure all can topic? Choose your
poster
answer it. The
answer and discuss summarizing your
teacher identifies
your opinion with
work on a topic.
the spokesperson
others who
Each member must
for the group by
answered
write in a different
selecting a number. similarly, then with
colored marker.
someone who had
a different opinion.

Introduce
instructional
routines each
day during the
first month of
school (10-20
minutes).

TALK

Speaking and
Listening are
Pivotal

Knowledge and Skills in K-2
•
•
•
•
•

Listen actively, ask and answer questions
Follow, restate, and give oral instructions
Share information and ideas
Work collaboratively
Develop social communication
TEKS, 2017

To acquire a new language, you must use
it, not merely listen to others using it.
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Knowledge and Skills in 3-5
• Express opinions
• Make pertinent comments
• Interpret verbal and non-verbal messages
• Develop plans of shared responsibilities

Group Work
Examples

TEKS, 2017)

TTYPA
Carousel

Think-Pair-Square
Novel Ideas Only
Opinion Stations

Gallery Walk
12:00

CLOCK
PARTNERS

4:00

8:00

• Teams rotate
around the
classroom
• Composing
answers
• Reﬂec4ng on
other students’
comments
• Ques4ons posted
on charts
• Sentence
FRAMES can be
used
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Opinion
Sta6ons
Strongly
Agree

Strongly
Disagree

Foster Collabora4on through
Vocabulary Steppingstones

Agree

Disagree

• Display a statement - - have

students move to the corner
that corresponds to their
beliefs
• Students discuss in their
corner
• Post sentence frames in each
corner
Give them a chance to use
argumenta'on skills to
persuade others!

Reciprocity
Humility
Cau6on

Pairs arrange vocabulary in order
as it is used in a film,
demonstration, or lecture.
Retell using vocabulary to prompt
recall of content.
Steppingstones are then used for
written summary.

Listening skills.
(Parker, 2010)
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Reciprocity:
Yielding the
ﬂoor.

Humility:
Someone’s
idea is
worth
listening to.

Listening skills.

Listening skills.
(Parker, 2010)

Cau6on:
Suppressing
the urge to
chime in.

(Parker, 2010)

Reciprocity
Humility
Cau6on

Listening skills.

What listening skills do you teach to
your students? How?
(Parker, 2010)

(Parker, 2010)
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Design

Discussion fuels
feedback.

Feedback: d = 0.75

PAGE

34

Source: Ha]e, J. (2009). Visible Learning: A Synthesis of Over 800 Meta-Analyses Rela>ng to Achievement. New York, NY: Routledge.

Feedback
sparks

thinking.

Make
feedback
useful.

• Timely

• Speciﬁc
• Understandable
• Ac4onable

PAGE

66
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Sources of
feedback

Accountable Talk
sounds like…

• Self
• Peers
• Teacher

Conversational Moves of the Teacher
Link contributions:
“Who can add
on…?”

Marking: “That’s an
important point.”
Challenging
students:
“What do you
think?”

Expand
reasoning:
“Take your
time; say
more.”

Verify and
clarify: “So,
are you
saying…?”

Press for
reasoning:
“Why do you
think that?”

Press for
accuracy:
“Where can
we find that?”

Build on prior
knowledge:
“How does this
connect to…?”

Michaels, et al., 2010
Michaels, et al., 2010
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The goal: Deep Learning and TRANSFER
Share facts and
information

Think imaginatively
and
Speculate or
creatively
investigate

7:21-9:52
(Fisher, Frey, Ha]e, & Thayre, 2017)

Writing floats on a sea of talk.
~James Britton
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Discussion Roundtable
1 My notes

3

What Mayra said

5
Independent
Summary

What Alex said

2

4

What Leo said

Walking Review
Write your own
reflection,
application, and
insight about
today’s learning.
Then collect one
item from each
person.

Design

Collabora6ve Poster

Reciprocal Teaching: d = 0.74

• Students create a poster with specific visual
information (drawings and text).
• All students participate in making the poster using
their own colored marker.
• They sign the poster in their color.
• Students discuss critically, explain, and make
decisions to complete this task.

PP.

98-100

Source: Ha]e, J. (2009). Visible Learning: A Synthesis of Over 800 Meta-Analyses Rela>ng to Achievement. New York, NY: Routledge.
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•
•
•
•

Reciprocal
Teaching is a
student-directed,
small-group

Summarizer
Clariﬁer
Ques4oner
Predictor

Four Roles

discussion
protocol for

understanding

hhps://vimeo.com/98048993

complex texts.

These roles are faded over >me as students
become adept at the process.

Students learn to lead.

Design

Jigsaw: d = 1.20

Jigsaw Reading: The Home Group
Each member has
a different
assigned task.
Their goal is to
build expertise
and teach it to the
rest of the group.

Source: Ha]e, J. (2009). Visible Learning: A Synthesis of Over 800 Meta-Analyses Rela>ng to Achievement. New York, NY: Routledge.
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JIGSAW READING:
Expert Groups for
Discussion

Sentence Frames for Expert Groups
What do you think?
We haven’t heard from you yet about _____....
Do you agree/disagree?
My idea is similar to....
Building oﬀ of what ______ said,
My idea is diﬀerent from....
Where did you get that informa6on?
Can you explain that again?
What did you mean when...?

Sentence Frames for Home Groups
Home Group:
Reconvene to
Discuss the
Ar'cle

Maybe we could...
What if we...
Here’s an idea we might try...
We decided/agreed/concluded that...
Our group has a diﬀerent approach from...
Our group sees it as....
____ indicated that...
_____ explained to me...
____ emphasized that...

19

11/15/17

Return to Your Expert Group

• How does our topic link to the whole
article?
• Which might have the greatest positive
impact on the one we discussed?
• What might be some of the things to
consider?

Taking it Back

The Secret?
Use textbased
discussion to
fuel
collaboration.
Know your impact.
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Contact me at www.ﬁsherandfrey.com
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